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# Of Skills Rated:  


Internship Teaching Behaviors*

Planning:
· Develops goals based on normal stages of development as well as child’s present level of auditory, speech, language, cognitive, sensorimotor and academic development 

· Selects targets based on normal stages of development 

· Writes thorough, specific goals for each session

· Plans for the carryover of skills from structured sessions to natural communication

· Plans carefully for the abundant practice of targets, as appropriate

· Plans steps back and forward from current goals to ensure session is diagnostic and to make maximum use of time with a child

· Plans for parent participation in sessions

· Maintains accurate progress notes

Comments:  







































Setting:

· Selects materials/activities that are well-organized, previously reviewed and appropriate to child’s present level of function and age

· Positions self and others to maximize auditory input

· Creates and maintains favorable auditory-learning environment

· Monitors function and use of hearing aids, cochlear implants, Personal FM and Sound Field systems 

· Provides instruction to parents regarding device function and use

Comments:  
































































Instructional Presentation - Audition:

· Provides input primarily through audition (exhausts auditory options before using visual or tactile strategies)

· Minimizes visual or tactile cues

· Puts information “back into hearing” if visual or tactile cues are used (uses the “auditory sandwich, audition-visual cue-audition, as needed)

· Calls attention to environmental sounds when appropriate (early listeners) and attaches verbal meaning

· Prepares child for audiological testing and CI programming

· Incorporates music and singing into therapy activities

· Uses the following strategies to facilitate the use of audition, as appropriate:

· Looks for a child’s auditory attention prior to presenting stimuli

· Uses the hand cue appropriately

· Positions self and child to maximize auditory signal

· Provides input through audition prior to showing toy/object/action 

· Moves in closer to microphone of child’s equipment maintaining appropriate vocal intensity to improve acoustic signal, when needed

· Uses acoustic highlighting

· Specific phonemes

· Stresses words for emphasis

· Uses whispering

· Uses lowlighting for specific phonemes

· Uses lowlighting for words in phrases

· Applies knowledge of speech acoustics to increase saliency 

· Does not use, if inappropriate (for children with older listening ages)

· Uses imitation appropriately to develop the auditory feedback loop

· Uses wait time to allow the child the opportunity to process and respond

· Uses repetition, as appropriate

· Asks a child “What did you hear?” as appropriate to listening stage

Comments:  














































































Instructional Presentation – Spoken Language/Cognition and Speech:

· Uses appropriate voice and speech patterns  (volume, pitch, rate)

· Provides for transfer of language targets from formal to informal settings in both scheduled and incidental communication situations

· Uses the following strategies to input language/vocabulary, as appropriate:

· Uses auditory strategies, as appropriate in modeling language/vocabulary

· Provides abundant, meaningful input

· Provides input in complete, correctly structured phrases

· Provides input using a “sing-songy” voice

· Models language slightly above a child’s current level of use

· Uses indirect language stimulation techniques:

· Expansion

· Self-talk

· Parallel talk

· Uses mostly comments and avoids over-questioning

· Follows a child’s lead

· Checks for the comprehension of new language/vocabulary targets prior to asking a child to imitate

· Uses the following strategies to elicit language/vocabulary, as appropriate:

· Provide choices rather than yes/no question

· Ask open-ended questions

· Responds to what the child says, as opposed to what he/she meant

· Provides wait time to allow the child think for him/herself before implementing more strategies

· Uses an expectant look to encourage a child to respond

· Avoids anticipating needs and allows the child to communicate them

· Encourages a child to repeat him/herself to provide clarification to others rather than doing it for him/her

· Uses sabotage techniques (setting up situations that require the child to communicate with others)

· Makes silly mistakes and breaks routines 

· Sets the child up for others to have something to comment about (i.e. t-shirt w/ pictures, special hair clip)

· Uses the following SPEECH remediation strategies, as appropriate:

· Models using appropriate auditory strategies (e.g. acoustic highlighting, hand cue)

· Models normal patterns of articulation

· Provides abundant auditory input (auditory bombardment) for developmentally appropriate phonemes 

· Allows for abundant auditory bombardment prior to expecting production of a new target

· Provides and seizes opportunities to practice articulation targets many times

· Moves a child through a hierarchy of practice from production in isolation to frequently used function words (vs. content words or nouns) to short phrases to conversation

· Integrates cognitive or (when appropriate) academic goals into auditory, speech, language activities

Comments:  














































































Instructional Presentation – Communication/General:

· Follows developed goals during sessions

· Converses with child slightly above his linguistic and cognitive level

· Provides appropriate reinforcement to a child for attempts and successes

Comments:  




















































Behavior Management Techniques:
· Plans fun, developmentally appropriate activities for each individual child

· Selects materials/activities that are well-organized, previously reviewed and appropriate to child’s present level of function

· Plans and prepares abundance of activities, as appropriate

· Provides choices

· Redirects 

· Uses positive statement and avoids use of the word “no”

· Uses kind but firm facial expression and tone of voice

· Ignores inappropriate behaviors, when appropriate

· Provides sufficient wait time

· Uses prompts as reminders of expectations (finger up for “wait,”  the look, wait time, etc.)

· Uses time out appropriately with appropriate follow-up (hug or other appropriate communication of approval of child and return to same situation when possible)

Comments:  






































Instruction of Parent as Primary Language Facilitator:

· Guides parents to manage behavior effectively so that child is focused on task at hand and attention to auditory input is maximized

· Facilitates parent participation in therapy sessions by

· Stating goal to parents before beginning activity

· Modeling strategies clearly

· Beginning activity then turning over to parent to continue

· Providing encouraging feedback to parents

· Discussing session afterwards

· Soliciting parent suggestions for future planning

· Assisting parents in developing ideas for home carry-over

· Makes honest, timely constructive comments to parents in an encouraging and non threatening manner

Comments:  




















































Professional Qualities:

· Self-evaluates

· Responds appropriately to observation and feedback

· Displays a positive and enthusiastic attitude toward child/parents/professionals

Comments:  


























The sole purpose of this document is to chart teaching development during internship experience at CASTLE and it should NOT be used for any other purpose.

*These teaching behaviors are adapted from the Auditory-Verbal Teaching Behaviors published in the AVI, Inc. Standardized Curriculum Part One:  Trainer’s Manual.
The majority of the skills listed here are skills that should be acquired during the first year of training.  The original document contains many more teaching behaviors to accomplish in the training process.




Rate teaching performance using the following scale:


1-not seen at all		2-occassional	3-somewhat consistent	4-consistent	5-consistent over time 


   (though opportunities exist)								  (used only in follow-up)


Don’t know, you don’t know                know, but don’t do            know, do w/ prompt                                 prompt yourself                      do it 
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